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 Good Practices in Inclusive Education from Portugal 

Case Study One: Daniel, a  3 year old boy 

Daniel is a 3 year old boy. He was born with Down Syndrome. Daniel can be described as 

having ‘complex needs’. He has motor and cognitive developmental delay, doesn´t speak nor 

walk yet. He has also other physical complications that worry the parents, specially visual and 

heart problems. Because Daniel needs many kinds of therapies and educational support his 

parents faced a very stressful daily life, dealing with different practitioners and often 

contradictory advisements. The kindergarten teacher was also worried and feeling helpless, 

because Daniel was joining the group less and less, and she was also not able to work together 

with so many different practitioners. 

Daniel’s parents asked for support from an Early Intervention team.  Planning the evaluation 

and the intervention was a task that involved all team members, and sharing information was 

crucial, and they planned it to be as less intrusive as possible. So only two practitioners went 

to Daniel’s home to evaluate his needs, as well as family needs. Then one team member was 

nominated as case manager and a primary provider system took place, allowing the 

practitioner and the parents to work together at increasing levels of closeness. Further this 

case also started working in the kindergarten setting, co-teaching with the kindergarten 

teacher, planning together with her the work to do with Daniel within his group and daily 

routines. By this the empowerment and enablement of parents and other significant careers 

was the main objective of EY team, exploring routines and daily life events as learning 

opportunities. The  intervention plan agreed among the team included ample opportunities to 

promote other skills, within an integrated, needs-led, and child and family centered approach.  

This approach means a close collaboration among the family and the special needs teacher, 

but also their interaction with the other team members, who enabled them by pooling and 

exchanging information, knowledge, and skills,  and work  together cooperatively. This clearly 

brought peace to the family and benefits to Daniel. 

Case Study Two: Samuel, a  7 year old boy 

Samuel, 7 year old, has Autism Spectrum Disorder that affects his person's social interaction, 

communication, interests and behaviour.   

 

When Samuel went to a mainstream primary school a variety of supports were provided to 

create a successful environment and good experiences for everyone involved. One of the 

approaches chosen was the collaborative approach to teaching in the teaming of regular and 

special educators in an inclusionary classroom setting. This co-teaching model required joint 

academic intervention by two professionals in the classroom with all students (typical ability 

students as well as students with special needs like Samuel).The two teachers began to work 

together to become familiar with each other´s professional skills such as: instructional 

strengths, weakness, interests, attitudes. To become an effective team they worked together 

as equal partners in interactive relationships, both being involved in all aspects of planning, 

teaching, and assessment. They also identified the strengths the child had and his strong 

interests and embedded these into Samuel´s curriculum.  

 


