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Good Practices in Inclusive Education from Lithuania 

Case Study One: Inclusive practices in a day center 

Out of 378 people living in the Kirtimai Roma settlement in Vilnius, 48% are children less than 

18 years old. Due to low self-esteem, lack of social skills, school failures, bullying that Roma 

childern experience at school, negative attitudes of teachers towards them and other problems, 

many of Roma students drop out from school during the first or second year of their education.  

Since 2009 a group of volunteers have been working with Roma children living in the Kirtimai 

settlement in order to prevent early drop-outs. Finally they decided to open a small after-school 

and day care center , in order to secure a stronger bond between the children and their schools. 

The center welcomes both Roma children from Kirtimai, and non-Roma children living in the 

Naujininkai district of Vilnius, where the center is situated.  

Volunteers in the center help Roma children with their homework and help them to acquire 

needed school supplies. After-school activities intended to develop social skills of children are 

arranged, too. A close communication with teachers and parents is maintained. According to 

the project initiators, children that attend the day care center, show better performance at 

school, nevertheless, the risk of the early school drop-out remains high as the day care center 

is not able to solve structural issues influencing school attendance, such as housing conditions 

and extreme poverty of families. People working in the center encourage communication and 

collaboration between children, parents, teachers, social workers, Roma NGOs, and different 

municipal and state institutions, in one or another way involved in educational issues.  Seeking 

to implement a successful inclusion of Roma children, the staff makes a holistic observation of 

children’s well-being, behavior, emotions and feelings, their achievements in different areas of 

development. The staff members also constantly make individual reflections and reflections in 

groups, involving all the specialists, parents and children. The staff members seek to get to 

know every child’s situation at home, her or his abilities. Content of education, material, 

methods, assignments are adopted for every child according to her/his needs and their 

developmental speed. 

Case Studt Two: Lukas,  a  3 year boy 

In the kindergarten good conditions for Lukas’ development are created. Lukas is three years 

old boy having a hearing disability. In order to meet Lukas’ needs, teachers cooperate not only 

between themselves, but also with Lukas’ parents and surdo-pedagogue. There are two 

models of collaboration present in the case: interdisciplinary and transdisciplinary. 

Communication between all participants of education is open and clear. Teachers 

communicate with children and parents in a professional way. Seeking to implement  

successful inclusion, teachers make holistic observations: of his well-being, behaviour, 

emotions and feelings, his achievements, especially his verbal communication. Teachers 

constantly make individual reflections and reflections in groups, involving all the specialists, 

parents and children. Teachers seek to get to know every child’s social or ethnic background, 

culture and abilities. They take that knowledge into account in order to implement inclusive 

education. The uniqueness of a child is perceived as a possibility, not a problem. Teaching 

content, material, methods, assignments are adopted for every child according to her/his 

needs and their developmental speed. 


