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BRIEF SUMMARY 

School years bring innumerable challenges for a child with autism spectrum disorder (ASD), 
but they also hold incredible opportunities for growth. For parents the challenge is to discover 
and leverage resources to maximize child’s avenues of academic learning, social experience 
and physical fitness. Parents and professionals agree that it takes lots of hard work to help a child 
with ASD get the most out of the classroom experience. It also takes a good dose of structure and 
the understanding that every child with an autism spectrum disorder is unique. That means each 
child has different symptoms as well as styles of learning so, one size doesn´t fit all (Colihan, s/d). 
Having a team of professionals is essential to help children improve outcomes and reduce 
stress on the family. But those professional must work in a collaborative way. In the evolution 
of collaborative models, co-teaching approach has been Identified as one of the most 
promising in favor of inclusion. Cooperative teaching of regular and special education teachers 
implies that they work together in the same classroom most of the day. To be an effective 
team they will work together as equal partners in interactive relationships, both being 
involved in all aspects of planning, teaching, and assessment. 

 

USED MATERIALS 

Power Point 

 

DESCRIPTION OF THE GOOD PRACTICE 

Samuel, 7 year old, has Autism Spectrum Disorder, that affects his person's social interaction, 
communication, interests and behaviour. 
He is a visual thinker. He thinks in pictures not in language. He has difficulty understanding 
speech and sometimes has a hard time differentiating consonant sounds. He has a talent: he is 
good at drawing. Pictures are his first language, and words are the second language. 
All children have special interests. Trains and maps are Samuel’s big interests. He engages 
more intensely or in highly specific ways with his special interests, and that excludes the peers. 
Sometimes he tries to get others into his play, without realising when others just aren’t 
interested. 
Samuel has sensory integration difficulties. Inputs such as sights and sounds can cause bad 
behavior. He has fear of dreaded sounds like the school bell sound. 
When Samuel went to a mainstream primary school a variety of supports were provided to 
create a successful environment and good experiences for everyone involved. One of the 
approaches chosen was the collaborative approach to teaching in the teaming of regular and 
special educators in an inclusionary classroom setting. This co-teaching model required joint 
academic intervention by the two professionals in the classroom with all students (typical 
ability students as well as students with special needs like Samuel). 
The two teachers began to work together to become familiar with each other´s professional 
skills such as: instructional strengths, weaknesses, interests, attitudes. To be an effective team 
they worked together as equal partners in interactive relationships, both being involved in all 
aspects of planning, teaching, and assessment. They also identified the child strengths and his 
strong interests and these were embedded into Samuel´s curriculum. For example, the child’s 
interest in maps was included throughout the day life, in geography lessons but also in 
learning to know the school.  
This approach proved to be a great way to increase the number of opportunities for 



generalization throughout Samuel’s day. 
 
Children were rotated into groups, places and the two teachers. When data needed to be 
collected, one teacher led instruction while the other gathered data by observing.  
Students were also splitted into three or more heterogeneous or homogeneous groups. Like 
this, teachers could provide direct instruction at a station or monitor multiple stations. The 
small groups rotated around the stations. Samuel had the oportunity to practice cooperative 
skills. 
 
Based on previous assessments, both teachers could decide which students were at-risk. One 
teacher worked with the at-risk group while the other continued to provide accelerated 
instruction. This way the contents were taught individually and teachers could use specific 
strategies. For instance, Samuel needed pictures to understand some words and concepts. 
 
Both teachers might facilitate a discussion while performing different roles such as writing on 
the board emphasizing key points. The purpose of this was to share the role of lead teacher in 
delivering instruction and providing student support. Sometimes teachers chose another form: 
one teacher led the whole class, and the other provided support, answered questions, 
monitored student behavior, etc.  
 
Teachers could also decide to teach the same content but through differentiated instruction 
target students’ instructional needs. So students were divided into two homogeneous groups 
and each group was led by a co-teacher. Communication and planning had to be done 
together for the co-teachers to develop the parallel structure and to assure that groups 
received the same quality instruction. 
 
This model was very useful for Samuel because time for individualize attention and 
supervision increased a lot. Also teachers could enrich activities, re-teaching and provide 
student monitoring activities. This is very useful for teachers because Co-teaching allows two 
adults with different areas of expertise to work together in one classroom for the benefit of all 
children and allows for a wider range of instructional techniques and strategies.  

 

EXPLANATION of used words/terms 

Autism Spectrum Disorder is a life-long neuro-devolopmental disorder. It first shows itself 
early in life, emerging across toddlerhood and into the preschool years. People who have an 
autism spectrum disorder have social-interaction difficulties, communication challenges and a 
tendency to engage in repetitive behaviors. However, symptoms and their severity vary widely 
across these three core areas. Taken together, they may result in relatively mild challenges for 
someone on the high functioning end of the autism spectrum. For others, symptoms may be 
more severe, as when repetitive behaviors and lack of spoken language interfere with 
everyday life. 
Co-teaching a teaching relationship in which general and special educators share responsibility 
for planning, delivery and evaluation of instruction for a heterogeneous group of students. 

 

POSSIBLE LESSONPLAN - ORFS 

Follow the instructions of the Power Point Presentation. 
Reflect and answer in pairs or in groups to the Handout. Give your arguments and write them 
in the answer sheet.  
Along Presentation students are motivated to: 

- Familiarize themselves and learn about a collaborative approach 
- Understand how team members can collaborate 
- Understand the keys features of a co-teaching approach and its benefits in inclusive 

education 
- Reflect about their experiences and reality 



- Make links with other aspects of inclusive education: 
o Communication 
o Reflection 
o Holistic observation 
o Ethos 
o Adaptations 

 

 


