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In the education field ‘collaboration’ is seen as a legal mandate, best practice in teacher 

practice, and necessary for the inclusion of children with special educational needs (SEN) 

(Hernandez, 2013). In fact, the Salamanca Statement (UNESCO, 1994) stresses the 

importance of effective co-operation between class teachers, special education professionals 

and support staff, as well as the involvement of resource personnel such as advisory teachers, 

educational psychologists, speech and occupational therapists. It also states that the 

education of children with SEN is a shared task of parents and professionals, and thus 

recommends the development of a co-operative partnership between school administrators, 

teachers and parents, regarded as active partners in decision-making. 

 

Definition The term collaboration is often considered ambiguous and depending on the 

context it is used in. Nevertheless, most authors seem to agree that collaboration includes 

working together in supportive and mutually beneficial relationships. The models of 

collaboration between teachers, parents and other professionals in schools, implemented to 

meet diversity are recognized as powerful, successful strategies to every educational context 

(Wood, 1998). In particular, the collaboration between professionals of Special and Regular 

Education are an alternative to meeting the challenges of inclusive education, decreasing the 

isolation traditionally associated with teachers’ work and enhancing the return of children with 

special educational needs to the regular school which entails simultaneously the return of the 

special educators to the core professional life of the school. 

 

Models of Collaboration The way teachers, other professionals and parents collaboratively 

relate to one another in educational settings are commonly called models of collaboration and 

consist of the multidisciplinary, interdisciplinary, and transdisciplinary approaches (Briggs, 

1991, 1997; Hernandez, 2013). Each model present different underlying principles and 

differences in the amount of communication and collaboration with other team members 

depend on the team approach used. In comparison to the multi- and inter- disciplinary 

approaches, there is evidence a transdisciplinary approach leads to better effectiveness, 

especially with regard to the creation of an integrated team structure and service delivery, 

deliberate and regular cross discipline communications, knowledge exchange across 

disciplines and its strong student focus.  

 

Collaborative teaching approach The primary responsibility of regular education teachers is 

usually to use their skills to instruct students in curricula dictated by the school system, 

whereas the primary responsibility of special education teachers is to provide instruction by 

adapting and developing materials to match the learning styles, strengths, and special needs 

of each of their students. Co-teaching, cooperative teaching, or a collaborative teaching 

approach is a more recent development in the evolution of the collaborative models described 

above (Hernandez, 2013). Identified as one of the most promising factors in favour of inclusion, 

it results in the teaming of regular and special educators, but can also apply to teaming other 

professionals, such as speech/language pathologists, occupational therapists, and counsellors 

(Rainforth & England, 1997 as cited in Hernandez, 2013).  Cooperative teaching of regular and 

special education teachers implies that they work together, as equal partners, in the same 

classroom most of the day, in an interactive relationships, involving planning, teaching, and 

assessment, classroom management and behaviour.  


