DEVELOPING GOOD PRACTICES : INCLUSIVE EDUCATION IN EARLY CHILDHOQOD

Dissemination Activity In
Portugal



The Portuguese Team engaged in three

dissemination activities

Country responble Portugal
Country of dlssemmatlon Portugal

6 of may 2017

Title (in own language and translated in English) Inclusive education
Evidence (flyer, website, photo’s)

Who was participating ? Students of master in pre-school and primary
education

How many people where participating ? 29
(link divided how many times)

Country responble Portugal
Country of dissemination Portugal

_ 29 of may 2017
Inclusive education
Students of master pre-school education

How many people where participating ? 16
(link divided how many times)




The rest of this presentation captures
the dissemination activity for teachers
and special teachers on 28" June 2017

Country responble Portugal
Country of dissemination Portugal

Place (city or village or website or .....) Miranda do Corvo (Agrupamento de escolas)

] 28 of e 2017

Title (in own language and translated in English) Worksshop Educagdo Inclusiva: desenvolvendo praticas
colaborativas
Inclusive Education Workshop: Developing collaborative pratices.

Evidence (flyer, website, photo’s) Flyer, ESEC website, School journal, facebook, attendence sheet,
certificates

Who was participating ? Regular and special teachers

How many people where participating ? 24
(link divided how many times)
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The following presentation was used at
the event, it is written in Portuguese.



> The presentation used at the event
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DEVELOPING GOOD PRACTICES : INCLUSIVE EDUCATION IN EARLY CHILDHOOD

EDUCACAO INCLUSIVA: desenvolvendo
praticas colaborativas

Erasmus+ At
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Where are we in Europe?




ERASMUS + KA 2 Strategic Patrnerschips in the field of education, traning and youth
GOPRINCE : good practices in inclusive education

B.1. Project Identification

Applicant Organisation Full Legal Name (Latin
characters)

Project Title Jnclusive Education in Early Ch i Practices |
Project Acronym IGOPRINCE I
Project Start Date (dd-mm-yyyy) bv-owou |
Project Total Duration (Months) b& months El
Project End Date (dd-mm-yyyy) {31-08—20!7 I

|

Balikesir Universitesi

1. Project summary

Please provide a short summary of your project. Please recall that this section [or part of it] may be used by (he European
Commission, Executive Agency or National Agencies in their publications. It will also feed the Erasi

Be concise and clear and mention at least the i k d of project; objectives of your project; number
and profile of participants; description of activities; memodology to be used in carrying out the project; a short description of the
results and impact envisaged and finally the potential longer term benefits.

In view of further publication on the Erasmus+ dissemination platform, please be also aware that a comprehensive public summary

of project results will be requested at report stage(s). Final payment provisions in contract will be linked to the availability of such
summary.

Union C i puts i ion and training policy that enables all citizens, irrespective of their personal,
isoclal or economic dv:umsmccs. to acquire, update and develop over a lifetime both }otrsp«!k skills and the key competences
needed for their employability and to foster further learning, active ci and logue. It is also that
learly childhood education and care can lay the foundations for these goals in Mn in terms of well-being,
land social integration, especially for children lwm di should by
providing high quality early childhood ed and targe suppon.andu fush Inclusive educati
ican be defined as the education of children wnh and without disabilities in the same sming, mostly in classrooms. Its primary goal
is to fight and can be asan way to achieve “Education for All",
[The responsibilities and roles of teachers change with inclusive pvmice; and teachers are expected to understand the

icharacteristics of children with di adapx the g to their devel I level and interact with all
children, including the ones with states that preschool and primary school teachers are
not adequately prepared to teach children with dlsadunmges and they do not have sufficient knowledge and skills to teaching in
inclusive classrooms. In addition, since pre-service training offers little to teachers to prepare them for this kind of work, there is
lconcemn about y of teacher in terms of meeting the needs of: children.
|The main goal of the project is to produce a manual with the models of inclusive education of the different participating countries
land create a transnational model with all the best P 0 in the k of participating to be used in
teacher preparation for the development of competencies and talents of children in inclusive classrooms, as intellectual output of
ithe project. Next to it, this model MII beillumated with “good practices’ from different countries as case studies. The model will
lalso be supp by of by experts of the different countries in different disciplines. This model and
ithe activities for good practices will be introduced to the pre-service teachers to evaluate the effectiveness of the manual. It will also
be provided in the languages of participating countries. During the project two intensive study programmes, which will award 4

ECTS to participating students, will be organized . The goal of the i is to provide parti with
PP ities to learn and different good practices of inclusive education, and to gain hte«ultunl und«mdhg about
how to develop jes and talents of d children in incl 112 social

iservice teachers will pamdpau in the two ISPs. Thetralmng will be provided by 25 teachers, who will get active part during m-
implementation of the project and developing of intellectual output.
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Tarefas

WORKPACKAGE 1 - inclusive education - a photo of the countries

Introduction

nelusive eaucation in |UI'EE‘9’

Inclusive education in Portugal Introduction

Inclusive education in Belgium (Flanders) In this workpackage, you fin dan overview of the situation of inclusion in the different

countries. This is a photo made in 2015. You need to be aware of the changes the whole
Inclusion in the Danish society for young children between 0 and 8 years old time.

Inclusive education in England Each article that describes the country is made with the same structure. This gives you the
possiblity to compare.
Inclusive education in Lithuana

Inclusive education in The Netherlands Definition of inclusive education

Bibliography A. Policy, legislatation and strategies

B. Implementation of the policy

C. Needs and challenges
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mterciisc:p/mary o] trans—discip/inary (Briggs 1993, 1997, nNande; 2013), €y go on to logk
ent at Models f coll Orati teach 4 identiﬁed € most promising factors in
istic view on developm faci//tating i clusion, the coy borat; eapproach €aching results jn h teaming ofgenera/
Key 3 - Holistic and SPecial eqg Cators jp, an in Iusiona Y classrog tting Can alsg ply to teammgother
professiona/ h as Peech/, Nguage p thc/ogist » OCCupgat; Ith Pists, nd ccunselors
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ERASMUS MUNDUS
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d Seandl®>/
W e Erasmus Plus funded project that aims to develop a manual with models
. of inclusive practice from the participating countries. The model is

"
\'\(\(/ e supported by examples of good practice, activities and case studies to
& Ny & iy /f‘,‘ .
VY & 4 support pre and inservice teachers working with children from birth to 8
- a

These materials will be ready to share with you in January 2017. Find out

more about the project activities to develop these materials from the top
menu.
Please come back and revisit these materials as they will change and

develop during this period.
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All of the 2016 Intensive Study Programme participants enjoy a
weekend trip to Trakai. Intensive Study Programme ESEC 2014

(Click image to enlarge and use X top right to close)
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David Rodrigues

aomnmm-umm‘nwv PROGRAMME
~ Inclusive Education is Farly Childh Deweloping -
‘ | TV T N1l ﬁ‘ 0
‘ LR |

Early Childhood

Intervention in Partuga ‘ I

EDUCACAD ESPECIAL | mescssoetonis ot

Student Presentations

Belgium Denmark Lithuania Netherlands

Inclusive Education in Belgium
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COLABORACAO
Co-ensino:

Cooperacao entre os professores/as do ensino regular e
especial. Implica que trabalhem em conjunto na mesma
sala a maior parte do dia.

Para que possam ser efetivamente uma equipa devem
trabalham juntos em parceria estabelecer uma relacao
interativa, estarem envolvidos em todos os aspetos do
planeamento, ensino e avaliacao.

Areas para esta colaboracdo incluem curriculo, ensino,
avaliacao, gestao da sala de aula e comportamento.



EDUCAGAO INCLUSIVA EM PORTUGAL (DL 3/2008)

* Defini¢dao: Em Portugal, a educacao inclusiva refere-se ao processo
de promocao da participacao de todas as criancgas, apoiando nao
apenas aquelas com deficiéncia ou atrasos no desenvolvimento, mas
todos os grupos de criangas vulneraveis e/ou marginalizadas,
nomeadamente devido aos seus contextos culturais e sociais.

Os alunos com NEE devem:

(a) receber a sua educacao numa instituicao educativa regular,

(b) participar com os seus pares na totalidade das atividades, tanto ao nivel
curricular como da vida em ambiente educativo,

(c) fazerem parte de um grupo/turma regular, em detrimento da sua
permanéncia numa unidade de ensino especial,

(d) a separacdo do seu grupo pode ser necessaria, ocasionalmente, para
responder a objetivos especificos,

e) as escolas devem rever e adaptar as sua abordagens para atingir uma maior
inclusao



A mesa do café....

Dentro de cada grupo defina um(a) “anfitriao(a)” que permanecera na mesa,
que deve dar boas vindas aos novos viajantes a cada rodada,
relacionar as deias e encorajar que os “viajantes” a expressem as
suas ideias com rabiscos, desenhos ou palavras-chave escritas

na toalha da mesa.
os outros atuarao como “viajantes”, trocam de mesa a cada rodada.

Na ultima rodada os viajantes voltam a suas mesas de
inicio, onde sintetizarao as descobertas;



Um Ensina, outro da suporte

Um(a) professor(a) lidera toda a classe, o outros da suporte: responde a
guestdes; monitoriza o comportamento dos alunos, etc.. O objetivo é:

enguanto um ensina o outro monitoriza o progresso dos alunos.




Ensino por Estacoes

Os alunos sao divididos em 3 ou 4 grupos, homogéneos ou heterogéneos. Os
professores podem providenciar a instrucao numa das estacdes ou
monitorizar varias. Os pequenos grupos vao rodando pelas estacdes. O
objetivo é baixar o racio aluno/professor e fomentar uma aprendizagem
cooperativa entre os alunos.




Ensino em Equipa

Os(as) 2 professsores(as) podem participar na aula, assumindo papéis
diferentes. Um pode ir explicando o conteudo enquanto o outro vai
escrevendo no quadro os pontos-chave. O objetivo é ir partilhando o
papel de lider e dar suporte aos alunos(as).




Ensino Alternado

Com base em avaliacOes anteriores os professores podem decidir que alunos
estdo em risco. Assim, um professor pode trabalhar com o grupo que esta em
risco enquanto o outro, continua a avancar. O objetivo é reforcar e consolidar os
conteudos que ja foram lecionados.




Ensino Paralelo

Os(as) alunos(as) estao divididos em 2 grupos homogéneos e cada grupo é
liderado por 1 professor(a) recebendo os mesmos conteudos mas através de
diferentes instrucdes. O objetivo é diminuir o racio professor aluno e dar
suporte as necessidades dos alunos.




Um(a) professor(a) lidera toda a classe, o outro da suporte:
responde a questdes, monitoriza o comportamento dos

alunos, etc..
O objetivo é: enquanto um ensina o outro monitoriza o

progresso dos alunos.



Um ensina, outro da suporte

O Daniel tem alguns problemas em perceber a licao, entao
o prof. Antonio vai lendo a licao com ele ao mesmo tempo
gue a prof. Joana vai apontando as ideias principais.



Os alunos sao divididos em 3 ou 4 grupos, homogéneos ou heterogéneos.
Os professores podem providenciar a instru¢cao numa das estacoes ou
monitorizar varias. Os pequenos grupos vao rodando pelas estacoes. O
objetivo é baixar o racio aluno/professor e fomentar uma aprendizagem
cooperativa entre os alunos.



Ensino por Estacdes

Hoje os(as) alunos(as) vao explorar o mapa da Europa.

Estao divididos em 3 grupos.

Na 12 Estacao- vao procurar, no mapa, varios paises.

Na 22 Estacdao —vao ter contacto com diferentes tipos de mapas da Europa.
Na 32 Estacao-vao construir, individualmente, um mapa da Europa.



Os(as) 2 professsores(as) participam na aula, assumindo papéis
diferentes. Um pode ir explicando o conteudo enquanto o outro vai
escrevendo no quadro os pontos-chave.

O objetivo é ir partilhando o papel de lider e dar suporte aos
alunos(as).



Equipa de ensino

Os(as) alunos(as) fizeram um visita de estudo a mata. Um dos prof. esta a falar
acerca dos pequenos animais que viram. O outro esta a mostrar os seus
habitats e a responder as questdes que as criancas vao colocando.



Com base em avaliacdes anteriores os professores podem decidir que
alunos estao em risco. Assim, um professor pode trabalhar com o
grupo que esta em risco enquanto o outro, continua a avangar na

matéria. O objetivo é reforcar e consolidar os conteudos que ja foram
lecionados.



Ensino Alternado

O Daniel e outras duas criancas estao com problemas na divisao
silabica.

A prof. Joana esta a fazer um jogo para as ajudar.

O resto do grupo esta a fazer uma ficha de gramatica.



Os(as) alunos(as) estao divididos em 2 grupos homogéneos e cada
grupo é liderado por 1 professor(a) recebendo os mesmos
conteudos mas através de diferentes instrucoes.

O objetivo é diminuir o racio aluno/professor e dar suporte as
necessidades dos alunos.



Ensino Paralelo

Os professors estao a falar acerca do mesmo conteuddo: comparar
objetos para determinar as suas carateristicas face ao tamanho e a
forma.

As criancas estao divididas em dois grupos. Umas estao a identificar
figuras planas com o mesmo tamanho e forma. As outras identificam
e descrevem figuras simétricas.



References

* 5 Co-teaching Formats.http://faculty.virginia.edu/coteachUVA/whycoteach.html.
Asseced 2017.

» Gately, S. & Gately, F. (2001). Understanding Co-teaching Components. Journal of
Teaching Exceptional Children. 2(3) 41-47.

e Bauwens, J., Hourcade, J. J., & Friend, M. (1989). Cooperative teaching: A model
for general and special education integration. Remedial and Special Education,
10(2), 17-22. EJ 390 640.



