
 

TEACHERS TEMPLATE 

GOOD PRACTICE 

TITLE 

Case: Morten an 8-year-old boy.  

 

BRIEF SUMMARY 

Morten is an 8-year-old boy. Teachers and Social Educators at his school are worried about him. He 
has great challenges personally and socially, he is often away from school. His personal development 
and behavior is not age-appropriate, and he does not function socially, which means that he will be 
excluded in class. Morten is mostly anemones and silent. He has no strong ties to other students, 
Social Educators or Teachers. His social skills are not strong, and he finds it difficult to small talk. He 
seems surprised if anyone addresses him personally. Morten's appearance suggests that he has no 
help or support for either hygiene or dressing. He is usually dressed in the clothes and shoes that 
are several sizes too large for him, and classmates complain that he smells. He wears no coats, and 
dresses inappropriately for the weather. Morten's academic challenges are that he almost never 
actively participates in class, and he never does his homework. The team observed that 
communications from the school to parents about lack of homework and absence resulting in 
additional absences and bruises on Morten. Morten cannot explain the bruises, but says that his 
father sometimes drinks a little too much. The calls to parents have not been answered, and the 
school has no contact with the parents. 

The goal of inclusion I Denmark is to introduce and keep children within a socially beneficial 
environment, ensuring that children with special needs do not experience exclusion. Children taught 
within a regular classroom setting utilizing relevant teaching aids and support. The purpose of 
inclusion is to facilitate students’ engagement as a collaborative part of the academic and social 
unity, and to ensure academic progression whilst maintaining the students’ wellbeing. The inclusion 
initiatives of the Danish government, based on the Salamanca Declaration and the UN Declaration 
regarding disabilities and on research reports made in 2010 pertaining to special education. The 
Ministry of Finance initiated these reports researching the quality and costs of teaching, as well as 
activities in the school system in general with special reference to Folkeskolen. The University of 
Aarhus and SFI, The Danish National Center have curated the development of inclusion in every 
municipality in Denmark, for Social Research. All data is gathered and structured into a report 
distributed to each municipality at the end of each year. This work focusses on inclusion, whilst 
trying to eliminate segregation in professional pedagogical working environments. In agreement 
with the Salamanca Declaration, the research is based upon the notion that every child has the right 
to be a part of their community despite disabilities or any negative social circumstances they may 
be in.  

 

USED MATERIALS 

 

 

 



DESCRIPTION OF THE GOOD PRACTICE 

Participants reflect on Morten’s needs using the didactical relationship model by Hiim and Hippe. 

CASE STUDY 
Case: Every child who is not loved at home has the right to be loved at school 

Participants reflect on Morten’s needs using the didactical relationship model by Hiim and Hippe. 

 

Introduction to The Didactical Relationship Model: 

The model is based on a broad view of didactics with a basis in a critical, humanist perceptions of 

science. It can contribute to that the main categories of teaching, learning and development will 

be considered and seen in context.  

Learning conditions (1). The mental, physical, social and academic potentials and problems that 

the child has I various areas related to the current teaching and learning. 

Learning conditions (2). This category is particularly important. It is the foundation of teaching 

and learning process. The child and parents are the starting point for the learning process. 

Without regard for their qualifications, learning and developing will be difficult. 

Setting: The teacher and educator must be factors of importance to children’s learning. Laws and 

regulations in this area are also very important, and so are culture, management, time and 

equipment. The setting can be either a limiting or developing. 

Goals: What is the purpose of the intervention? What will benefit the child/children’s 

achievement(s)? Curricula describe the objectives and goals, but the goals may also be purely 

social and be aimed at inclusion. 

Content: Content is what teaching is all about. How to choose it and how to organize it? 

Learning process: Learning takes please in a personal, individual and in a social context, and both 

can contribute to enhance the learning process. How can learning take place, and what working 

methods is relevant? To what extent will the children be involved and how which activities should 

be involved? 



Assessment: Assessment say something about how teaching and learning functions, and it also 

say something about the outcome of learning. The learning processes is perhaps the most 

important.  

 

Workshop Denmark GoPrince   

Amis: Students reflect on how to include the child “Morten”; 
he who is described in the case 
 
 

Objektives: Student’s indicate” Good Practice” in a Scandinavian 
educational context (dannelseskontekst)  
 

Content:  a. Short lecturer of Hiim and Hippe’s reflexion 
model 

b. How to use the model? 

Fase I (1,5 hour) a. Student’s Group Work:  
               Social Worker / Teacher perspective? 

b. Divide students into groups of 4 

Fase II (7-8 minuttes) a. Presentation of Group Work 
b. Opponent Group 

1. Professionelt Perspektiv 
2. Parents Perspektiv 
3. Childs Perspektiv 

Face III (15 minuttes) a. Opponent Group respons   
 (1., 2. og 3.) 

Fase IIII (2 minuttes)  
Collect distributed material   
 
 

 

 
 

 

EXPLANATION of used words/terms 

Inclusion in a Danish context: To participate in the community of learning is being together with, - 
and participating actively in the teaching and community with classmates and there, having the 
optimal academic output and positive self-image. 



The term “reflection” has lately become one of the most used terms in education and learning, 
and there are different and partly overlapping definitions of what “reflecting” really is about. As an 
example, Jack Mezirow focuses on changes in an individual’s “meaning perspective” and “meaning 
schemes” and especially emphasizes the intellectual and contextual side of reflection. The same 
applies to Stephen Brookfield who, with the term ‘critical reflection’, adds an ethical-political 
dimension (Illeris 2013). 
In other cases, far more attention is directed at what is action oriented. Here, focus lies on 
reflections and decisions about what, in the given situation or context, could be done to go 
further. Donald Schön has studied “the reflective practitioner” as he calls it. He developed this 
term around “reflection in action” where especially reflecting intuitively - and without conscious 
and systematic reflections – will lead to making appropriate and actionable decisions (Illeris 2013).  
Reflecting as a tool for change 
Among others, Lawrence Stenhouse (1975) attaches great importance to the teacher’s and social 
educator`s thinking. It is the cornerstone of all school and kindergarten development. Without a 
reflecting teacher or social educator, no development would take place in our schools and in our 
pedagogical institutions. 
Stenhouse is inspired by Dewey’s view of development and one could argue that Stenhouse is – 
for the teachers and the social educators – what Dewey is for children and students. 
The ideal thought of the reflecting teacher and social educator has, ever since then, had a central 
place in the education of teachers and social educators in the western world. Reflecting must be 
recognized as an investigation of impressions and experiences where new possibilities appear. 
Stenhouse mentions a set of tools, which can contribute to the development of our schools and 
institutions.  Using these tools, you can focus on the subject “inclusion” for a group or for a single 
child 
 

 To question your own teaching and pedagogical practice in a systematical manner as a 
base for developing 

 To hold the skills necessary to study the way you practice teaching and learning 

 To be focused on and able to question and test theory using these skills 
Furthermore, the individual teacher and the social educator must be willing to let others 
observe the teaching or the pedagogical course with the intention of discussing it afterwards. 
Beside you must reflect on what you want to assess, how you want to assess and why you want to 
assess. In the context of inclusion, it is necessary that employees have an appropriate 
understanding of what inclusion is and what methods that will promote inclusion. 
As a social educator and teacher you cannot automatically follow a regulatory system or recipe. It 
is important to relate to the foundation of your work and interpret it in a way you can vouch for in 
terms of personal and professional assessments of the task. You must relate independently and 
interpretively to act responsible and therefore childcare workers and teachers own theoretical 
reflections are necessary. 
In all development and learning, reflecting is a key word, and especially transformative learning 
implies reflecting. The term reflection has become such a matter of course that we see it being 
used automatically and superficially – and therefore it can easily get in its own way of a deeper 
analysis and understanding of what happens and what is at stake. 
This term must be qualified, partly linguistically by using more precise terms as self-reflecting and 
critical reflecting, and partly in practice by close inspection of what reflecting means in each case. 
It is not enough to reflect on how or why you have experienced, thought, felt or acted in specific 
contexts. The essence is to think about how you should act in new and similar situations, based 
on your experiences and understanding. If your actions are based upon these reflections, you 
can speak of critical reflecting. 
 
 



 

 

 

6.  CAN THE STUDENTS FIND THE  6 KEY COMPONENTS IN THIS EXAMPLE? 

You write down where you find the keywords in the case study 

Key Where do you find it? 
Explain 

Comment? 
Questions you can ask to 
students to observe more 
focused? 

Collaboration Case 
Collaboration between the Social Educators and the 
teachers. 

Is there any other way you 
would expect collaboration 
to grow in the case? 
  

Reflection Case 
Hiim and Hippe’s model of good practice 

How will you use the 
didactically reflection 
model if you were Mortens 
Social Educator / Teacher? 

Holistic 
observation 

Case 
Every child who is not loved at home have the right to 
loved’ in school. 

What is the role of a Social 
Educator and a Teacher? 

Ethos Case 
The teacher’s attitude towards the child 
  

How do you see the Social 
Educator and the Teachers 
attitude towards Morten?  
Give some examples. 

Adaptation Case 
Change of perspective towards Morten 

Morten is a part of the 
group and therefore should 
adapt into the class and 
children’s group. What 
would you do if you were 
the Social Educator and 
Teacher of that classroom?  

Communication Case 
Professional knowledge of how an 8-year-old child 
communicate with other children.  

How would you as a Social 
Educator and Teacher help 
Morten to be included in 
the group of students. 
Observe 
Showing by imitating  
Changing roles – child/ 
adult (roleplay) 

 

7.  ADAPTATION: How can the good practice example become a best practice? What can you add? 

Key How can the good practice be improved to best practice? 
 

Collaboration  

Reflection  

Holistic 
observation 

 



Ethos  

Adaptation   

Communication  

 

 

 

 

 

 

 


